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Purposes of the Presentation

Describe the kinds of everyday learning
opportunities providing young children early
literacy development experiences

Describe a model for early literacy learning
developed at the Center for Early Literacy Learning

Introduce participants to child interest-based and
everyday literacy learning scales

Illustrate how to use everyday literacy learning
opportunities as the foundation for developing
literacy competence



“Im stil] pre-literate.”




DENNIS THE MENACE/Hank Ketcham

“T DONT NEED T0 ENLARGE MY VO- CAB-U-LARY!
T ALREADY KNOW ENOUGH WORDS TO SAY
EVERNYTHING T WANT TO SAY ¢
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“Stop asking so many questions, or it right back to Books on Tape for you.”




“It’s a bedtime story. It doesn’t need corroboration.”




< think hes finally asleep.”



Six Major Domains
of Literacy Learning

Written Language

Text Comprehension
Phonological Awareness
Print Awareness

Oral Language

Alphabetic Awareness



Written Language

Ability to represent ideas or
spoken language in a printed
or written format












Text Comprehension

Ability to understand and process
the meaning of ideas represented
In pictures or text
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Phonological Awareness

Ability to hear and discriminate
the sounds in words and spoken
language









Print Awareness

Ability to recognize pictures or
symbols and read words in

printed format or text accurately
and quickly









Oral Language

Ability to use words to communicate
ideas and thoughts using language
as a tool









Alphabetic Awareness

Ability to recognize the letters
of the alphabet as part of word
recognition and use
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Center for Early Literacy Learning Intervention Model

Literacy-Rich
Environments

Everyday -
Literacy Responsive
Activities Teaching
Early
Literacy
Learning
Outcomes
Child

Interests



Promoting Child Participation in
Everyday Literacy-Learning Activities

Identifying Child Interests
Matching Interests to Everyday Activities

Increasing Child Participation in Interest-
Based Activities

Parent Engagement of Child in Everyday
Literacy Learning



Child Interests

All children, with and without disabillities,
have Interests and preferences

A child’s interests are the basis of CELL
early literacy practices



Interest-Based Cycle of Mastery

Interests

Literacy

Mty Activities

Engagement

Competence



Types of Children’s Interests

Children have different types of interests:

form the basis of
activities (e.g., stuffed animals, balls, action figures)

In talking, reading, and
writing

are triggered by

features or “interestingness” of the context

(e.g., street fair, table with art supplies, new classroom
play area)



Examples of Interests Across
Developmental Ages

Cooing or babbling, rocking, rattles, musical
toys, grasping, bright colors, new people

Music, special story or book, riding toys,
colored markers, special friend, bugs

Dress-up, books, pets, eating out, painting,
games, nursery rhymes, balls



Tools for Linking Interests and Activities

Interest-Based
Everyday Literacy Activity Checklist

Young children learn to listen, talk, read, and write as part of their involvement in interesting everyday activities.
Inside you'll find a list of activities that your child and your family might do as part of your home and family life.
Please mark (v') the activities that are your child’s interests or that might be interesting for your child.

Child’s Name. Date of Birth Today’s Date.

C JBIL [

Center for Early Literacy Learning

Interests Assessment

in

Early Childhood Classrooms

Carol M. Trivette, Ph.D.

How To Use the Assessment:

This simple assessment tool provides a quick way to pinpoint interests
that are shared by groups of young children. You can use this
information as a guide in developing activities that will appeal to the
group'sinterests, enabling the children in your program to experience
creative, interest-based learning activities that they will find truly
engaging, beneficial, and fun!

1

Follow These Easy Steps:

Look, listen, and observe your class. Focus on what the children are
doing and saying. Try to look beyond the obvious to discover what
subjects or activities have captured the children's imaginations.

. Read through the sample interest activities printed in the chart on

the following pages. In the blank boxes write additional interests
you've observed among the children in your class. Then, while
thinking of one child in your class at a time, write his or her first
name in three boxes under the three activities you believe hold
the greatest interest for him or her. Repeat this process for each
class member, writing their first names in the boxes with their three
top interests or assets.

. After indicating all of your class members' greatest interests,

consider the chart as a whole. Which activities have the most
children's names under them?2



Spotting My Child’s
Very Special Interests

A Workbook for Parents
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WELCOME!

Participants in the Puckett Institute’s Possibilities project have
found that matching their children’s interests with activities and
opportunities sparked by those interests results in powerful
learning and FUN!

Moms and dads appreciate Possibilities” Bright Ideas Pages because
these collections of community resources and ideas for fun help
them select interest-based activities their children will enjoy.

This workbook gives parents a very simple way to pinpoint their
children’s special interests. Then it’s easy to let the interests
they've identified serve as starting points for their children’s
participation in fun learning opportunities in their community.

We invite you to spend a few minutes completing the workbook
pages. Use them to discover your child’s special interests, and then
reap the benefits of interest-based experiences for yourself and
your child. As we've learned ... the possibilities are endless!

We think one of our parents expressed it best:
“When your child is having fun, you're having funl’

ng



What My Child Likes To Do

® >
- ( )
My child’s name: Age:

Some things that make my child smile and laugh are:

Some things my child enjoys doing are:




My Child’s Preferences

Noticing what activities or things a child chooses or prefers to do is one
way to know what he or she is interested in.

When given a choice, what kinds of activities does my child choose or
prefer?

What things does my child like to do over and over again?




Interest “Indicators”

Smiling, sticking with an activity for a long time, asking questions, or
having new ideas about an activity are some of the things children do
that show they're interested in something.

Some ways my child shows me s/he’s interested in an activity are:
(Hint: Try to use “-ing” verbs like “laughing” or “humming.”)

#1 #3
#9, # L




Special Interests

Some of the things my child is doing when I see him/her doing # 1 (from

the previous list) :

# D

# 3

# e

You might spot some of your child’s special interests in the list below, and you'll think of

others to add. Make a check mark next to the interests that are his or her favorites.

Animals
Animal Play
Balls

Baseball
Basketball
Beekeeping
Bikes

Birds

Boats, canoes, kayaks
Books/Stories
Bowling
Boxes
Bugs/Insects
Building
Camping

Cars

Chess

Clay, ceramies
Climbing
Collecting
Coloring
Cooking
Crafts

Cutting
Dance Classes
Dancing
Digging

Dinosaurs
Doctoring, medicine
Dogs

Dolls

Drama, acting, theater
Drawing

Dress Up

Duck Ponds
Exploring

Family Outings
Fantasy, fairy tales
Farms, farming
Frefighting
Fishing

Flowers

Flying

Friends

Gardening

Golf

Gymnastics
Hairstyling

Hand tools
Helping

Hiding

History

Horses

Housekeeping

Indoor table games
Jewelry

Jumping

Machines

Making friends
Martial arts
Modeling
Moviertv/video games
Music

Musical instruments
Nature, envirchment
Needle crafts
Opening, closing
Outdoor group games
Painting

Pets

Photography

Pichics

Planting
Playgrounds
Pretending

Pulling

Pushing

Puzzles

Rocks
Running
Sand

Scooter, skateboard

Singing
Skating
Sliding
Snow
Soccer
Sorting
Spinning
Stacking
Stories
Surprises
Swimming
Swingitg
Tools
Trains
Traveling
Trucks
Walking
Water
Weavihg
Wheels
Woodworking



Favorite Places

Children sometimes have special places they like to go
that they find fun and enjoyable. Some children like to
go to the playground, or go to the movies, or be in the

woods....

The places my child especially likes are:

What s/he likes to do in these special places:




Favorite People

Sometimes the places where children go to meet new friends give us an idea of
the kinds of things that interest them.

Where does my child go to meet new friends (Hint: Places some children meet
cther children are playgrounds, play groups, parks, sporting events, neighbor’s
homes, etc) ?

What is my child doing when s/he finds it easiest to meet new friends (or to be
with children s/he already knows like neighbors, siblings, or cousins) ?




Matching Interests With Activities

Now that I've spotted many of the things my child is interested in, and many
things s/he likes to do, I'm ready to match those interests with fun activities I
think s/he would enjoy experiencing in our community.

My child loves: Let’s try:
#1 9/{)@&/\/ JM é&d/d/&r\/d/ ot % “ ”
(example) = ‘g L o Koase, o Anklen

%Mﬁz,% the con ol D
ﬁ% inthe PNortrent eneel

#2,

#3

#

#5



From Possibilities to Participation/

Finally, the most fun — making it happen!

In other words, what are some things J can do now to help make i possible for
my child to participate in the interest-based activities I've spotted? There’s room
below to make your notes!

Example:

Interest tlater

Action steps:
7. ColE" ”M@MZ‘K@@MWMM@&A&M.

2. WWMWQ%MW
e

Interest:
Action steps:

Interest:
Action steps:

Interest:
Action ste ps:

Just remember:

Interests + Activities = FUN!



Selected Sources of Everyday
Literacy Learning Opportunities

Oral Language
= Talking on the telephone
= Saying nursery rhymes
= Pretend phone conversation
= Meal time conversations

Language Comprehension
= Listening to bedtime stores

= Looking at magazines

= Listening to Storytellers

Print Awareness
Looking at a family phone album
Looking at a picture dictionary
Cutting letters/pictures from a
magazine

Phonological Awareness
Playing lap games

Repeating jingles/phrases from
TV

Singing songs

Written Language
Keyboarding
Making a shopping list
Drawing with crayons
Making birthday cards

Alphabet Awareness
Playing with alphabet
stamps

Writing on a chalkboard

Finding letters of one’s
name



Early Literacy Experiences Scale

Extensive review of the preliteracy
development literature

Compilation of preliteracy development
experiences

Classification of the experiences by literacy
domain

Development of scale items
Field testing of the scale items (in process)

Use of the scale for research and practice



Early Literacy Experiences Scale

Early
Literacy
Experiences
Scale

Carl ). Dunst
Melinda Raab
Pamela L. Shue

The Early Literacy Experiences Scale includes questions
about young children’s everyday opportunities to learn
and practice early language and literacy skills — talking,
reading, writing, and so forth. The scale includes learning
opportunities that children between birth and 5 or 6
years of age might experience early in life.

Please indicate how often or how much your child
experiences or participates in each of the activities.
Remember that no child would be expected to
participate in all or even most of the activities all the time.



Early Literacy Experiences Scale

Parents or other caregivers are asked to indicate
how often and how frequently a child participates
or engages in different preliteracy development

activities.



Early Literacy Development Scale
Results or findings can be used to:

= “"Map” the literacy development
experiences of infants, toddlers and
preschoolers.

= Construct profiles of individual children’s
literacy experiences.

= Identify everyday literacy experiences
that "match” children’s personal interests
and decide which learning opportunities
are likely to be situationally interesting.



Responsive Teaching Strategy

Engage the child in interest-based everyday literacy
learning activities

Respond to child literacy behavior to maintain
engagement in the activities

Support child behavior and elaborate on child responses



CELL Practice Guides

All CELL practice guides include four *how to” elements

and “real life” examples of the practices being
Implemented by parents or practitioners.



Center for Early Literacy Learning
Evidence-Based Practice Guides

CELL practices (paper, DVD’s, PPP, etc.) are prepared
In a manner that provides end-users (practitioners and
parents) information about four elements of a practice:

« What is the practice?

« What does the practice look like?

« How do you do the practice?

« How do you know the practice worked?



Types of Practice Guides

« Universal Practice Guides
* Practice Guides with Adaptations

« Specialized Practice Guides



Examples of Universal Practice Guides

Linguistic Processing Skills

Phonological Awareness

* Finger Plays and Action

Rhymes
« Sound Advice
Oral Language
« Babble On
 Talkis Fun
Listening Comprehension
 Time to Rhyme
 Hear This

Print-Related Skills
Print Awareness

* One for the Books
* First ABC Books
Written Language

« Scribble Scribble
 Get Write on It!
Alphabet Knowledge

« Stamps of Approval

* Exploring Magazines and

Catalogs
Text Comprehension
* Read It Again!
* Tuning Into Tales
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Before chidren can leam toread, They need 10 J2arn some of the basic rules of print, such as that
writing goes from top fo bottom and from |t fo nght on a poge, what spoces between words
mean, and that peint & diferent from pictures. One way 1o ancourage he development of these
siaiks 5 to provide your toddier vath alphabet toys. and ploy responsively with nim ysng them

What is the practice?

Interocting with your child around o wWide varialy of of-
phabet toys storks tha process of moking leftar loomring
fun ond enoyobie for your toddier. Thase toyz can be
alpholoet Dlocks, magnebc or ‘oam letiers. olphobet
puzzles. or ary other toys ‘wéh the lefters prominently
disployed 1o your lodder geh accuiomed fo looking
al and intecacling with them

What does the practice look like?

Lething your fodaler ploy with latter cookle cutiens In
and, commeal play dough. o real gough, uze Zponges
cut into letters n the tathtulb or with finger pam®. ong
taking to her oocut what she's doing are of sxamrples
of good uwe of alphakel foys Whie your child plays
help by encowoaging her to fum tha lettan in Ihe comeat
way, ond by commensng about Iatter namas ond the
zounds the letern represent,

How do you do the practice?

The important thing to remember when your todaler is playng with alphabet foy: is 1o moke 4 fun by
providng o vanety of mofesals, prasing her afforts and following her keag.

Holp your crdd slon to recognize that heie foys
have letics on tham by pointing out the latters in
her name that olso show up on her toys. Mozt tod-
oler lke being oble to identify theirnames, ond this
infroducss e dea thal prnted leten form word
and cany rsanng

Make connections batween the 1oys your child &
claying with and $he words that the latters on them
con make. When ploying with afphate plocks. for
=xomple. show your chid thot sacting or inng
{herm up in a cerlain order rmokes woeds

Try to avoia making alpracat toys saem too ‘hard
or too muoh ike work. Even @ he doesn’t zeem fo
e payng oftention fo the letters themzeives, the
-deo that ”v-yrncke worgs which folow certor niss

mere famiiar o him which wil maks
\hom sasier 1o sam oles on

How do you know

the praclice worked?
Doe: your chia play enthusastically with
alphobet foys?
Dows your child point out famBior lotters on
riz toys, or onywhara ake he zaes them?
Doez your chilal fum hes foys 20 the letters are
nght sde up and gong in the nght drec-
fon?

CELLmoom won

CENTER fw FARLY LITERACY LEARNING

Magwnetic Power

hrty two-monin.clo Evo ana her Mom are playng

with zome magnesic letters in the ktohen. “Look
Evo.” her mom say: “You have al the |etiers in your
name fhes, st s on your cup.” Eva lcoks of the
Ietters in fromf of her on the religeralor door and on
the cup her mom holds up. It doean’™ lock e That,”
ihe says. “They re not in the Aght osder, ond some o
upzide gown. ” her mom explanz. “Can you move them
arourd to mate them look fke #hot?" Evo moves the
lettmrs ground uni they ook fos her nome cup 'Great'
her mamsays. ~ AN your eien ane 0 the ight ceser. and
fghtside-up E-V-A. Thal ipels Eval”

Letters the right way

soni, a leadler wilh motor mparments. and hs mom are

phaying with an clpnobe! puzie whers each letter piecs ik
into o letiar-shapad outour. Keon stuggics to pot same of the
pileces to it ever when he holds them by the thick knoes in the
center of each piece. “Lock, Keoni' he mom soys. “See these
letters on your alphobet poster, how they or= al sforaing in
the right direction® Your puars lefhen need 1o shand in the right
dirsclion loe of ey won't 3.7 She helps him run b bands ovee
tre pleces to 1ol thar shopes, and compars theen 1o his pocter
10 s00 f thay ore sght Z0e UP and facing the vight way or not.
“That wil help you know which one comes next,” she zoyz. #it's
backwords or upside down it wen't fit”

Callpramtim & o putbectur
sz tummxlumw-m e Mo ol CRUL
hon. Copwight

Stamp of Approval

e laves he meisy fun of Inger painli One day

hk mom bAngs him o new pockage of letter-
shaped sponges and k% m axplore dipoing them
n tnger paint and prezzing them onfo construction
paper. “Look Alex” niz mom says. “You can moke
words with all thess leHers * Together, they thars the
sponges. Alkx's mom thows lm how ihe can v the
A, L E ond X sponges 10 peinl hs name, whie Aex
starnpc lottars of rondom ovar the capar. “That' s my
name,” Alex telz riz moen. “I'm wating jots of woros.”
The stencis give Alex o feeing of occompizhment
and inferest n witng. oz wel as Somdarzing him with
e look of the letery

ol e Canter S Sary Useccy Leamng K| 'mnnunmd&unmdw

e A Pt ITon of Vo UL Depatvart of

& 200 Lo e Ol Kot FLchal it se, sdenbe Hod Carolva [ s cowl oogh




Esptaiadgfbrpﬂrtn&ofgmngahﬂdn’n!-—- - e wEs

S EE P RS N w S Ap = W -.-VNR[;ZM”ML‘:S‘?W

Nesals ¢:om b exspesciaby good limess 1o encoarges "chals™ bebaween yoursell cordd your young chikd,
This randeut Includes Ideas about letting meals be chances for your chiid to lsten, tabble, try
cul now words, and foke part in your-tundmy fum inferochions ond conversafions with you,

What is the practice?

Duwring meak, talk 1o your baby, encauroging him to “sound oft" ond
gesture 1o you, This mokes farrily mecls erjoyoble fimes foristcnirg orxd
communicating. Your mast successil “taks” might happen when you
zre feeding your child foods he especidly ikes. The more reloring and
anjoyable the activity, the more it will be 2 great time for talking.

What does the practice look like?

Imagine a hungry infant secled in o highchair or on nfont seal, The
parent tells the child. “It's ime to eat!" The baby bacomes excited
ard opens his mouth. The porent asks. "Do you want some (chikd’s
faverite fond|$™ The baby's excilemenl grows, The parent feexds him whie saving, *Yurn, yun,
good!" The oock-and-forth fiowr of feeding tme Is filed with talk. catbing. gesfures. and fun,

How do you do the practice?

Vinan you tak with your chid and isten for her rasocnsas during macitimes, you nelp her te-
come a pariner in conversalion, You're giving her chances o express Things like | wont mare,
This lasies yurmmy, Tedk (o me some mare, and e i fun in whalaver way she & abile. The woys
your chilc communicates and fakes part in back ond forth commurication wil depenc on her
ugyes and inferesls,

This aclivity works best when your child S burgry. e allentive 1o youeinlont's sgnals and signs

that she weaants to be fed.

The octivity also warks best when you anc your chiid ars focing sach other in o comfortable

pasition. Macing your chid in a highaehair, infant seal, or any olher seal inwhich he € af sase

ls important. f neaded. use plliows of roled towess cs props 1o help vm st upright.

Talk ta yeur ehidin shorl sentences like, “IE's limes

io cal," *1 haye your favorite food," or "Chkayl Ii's

chow fime.” Ask dmple questions: “Are you ready How do f bt know

10 6af?" “Do youwani more catmeal? Theldea  the prCfICB worked?

Is o get your child excited abeut meak. Does your chidd anicipate baing téd

Prry allenlion lo anyiiing yoor chid doees Io el oy opsning nis mouth?

vou he waanks more. wants your attention, etc, Does your child communicate 10 you
2 . ) you

Respond to any and al things your cvild dees to by geting excited or reaching cul

gst you 1o contirue the meattime play or “con- toward the food cr gpoan?

vargalion.” This might inchade pastures, soonds, o N

movemeants. Does your child vocalize to fry fo get

rour cHention?
Make the Interaction fun and enjovable. Don't bl 2ok
be altaid 1o play feeding gomes like usng a CElLlLn o

o
spoon s a foy alrolane! CONTER b EATLY LITTRACY LLARN NS

Favorite Food

18 month okd Ashicy had hor way. she 'would only cat opple

scuce! She bubbles with joy whenosver shes sees hes fovonrSe
ood. $he coos, wiggles. and squeds with delight, Ker mom inces
that Ashley wil "tk up o steen” during this meal, Ashley’s mom
xclakre. VI have your favordte feod! Applesauce!” Asnley lnme-
chnlely renonds wilh ko sipeeak and babitrng, Mo guls Ash-
lery in her highchar and says, “Open up. Here it comes!™ Vilthout
hesitafion, Asikey skains foreaed o fosie ber fesl rmoulbiid, “You
Tke that, don't youd" hae molher ass The entire mealime furs
into @ back ond forth cxchonge between mother and doughter.
each playing her part in this happy conversation.

Food and Togethemess

i rmonén okd Nathanlovesto cat, He'lllet you know in no uncer
' tainway that he k hungry! Dad fesds Nathan while hssonisin
cxrrirdond seal sel on lhe kilchen loble, Do puls sornes fice cereal
onaspeonand bagins feeding Nathan, He aks Do you Tke that?
Do you wonl meres™ Nalhon “says® yes by shaking his ams ond
ereing his fioxs Do respondds, “Lel’s Iy some green Dears. Whal
do you thinks" Next he says, "What about onother tite? s that o
yes?" Dad continues engaging Nathan In conversation by asking
questions. describing what e |s doing. and so forth. He invalves
his son h a yeur-tum/my-1uemn exchenge throughcut the meal It s
clear thot Nathan not anly Ikes his food but very much erjoys this
falher-anekson Srme logelhe.

I'm Ready for More!

hree month cld Nicole has had dffcuttics drink \
Ing from @ bottle ever §nce she was born. Mom

recelved advice from a profisssonal who has helped

her increase Nicole's iquid infoke, Mom noliced a

whnle back tat Nicoke has startec looking at her

Bxadlles o al her eroen whiles beting Ted. Mom began

cxpermentng with foodng fme fo seo ¥ she could '

meke il mere fun ond erjoycble for her doughler,

With the baby nestied In her, Mom says. “it's Sme

foryour botficl Are you rcady to cat?"” Any time Ni

cole locks ot the bottle or at Mom, she puts the nippée in her doughter's mouth. Atter about four
o frees sucks, Mam removess [hes nipple ond says, “Thel woes goeoed! Do o want mors™ Nicols
Dogins fo make sucking movements and Mom again puts the nippie in the balby's mouth. This
hos lumed indo a back-and-forth, your-tuendimy-huen *corversafion” Nicole has figured oul that
lookdng. sucking. anc making sounds gets Mom to give her mare to drink.

Fl Y Chlve b g vtk of Te Cob o Bl Uiy Lourwy FOREL heood Uy P L5 Suporkf o Bhasivs. Oy ol Sesd
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Practice Guides with Adaptations
Adaptations ensure that children with disabilities:

Can engage In interest-based early literacy learning
activities

Can master early literacy learning skills
Can become competent in early literacy behaviors

Adaptations offer just enough assistance so that children
with disabilities participate in literacy learning activities in
order to master new skills and behaviors as do children
without disabilities.



Adaptation Continuum

Adapt Environment
Adapt Activity
Adapt Materials
Adapt Instruction

Provide Assistance

Source: Cara’s Kit, Milbourne & Campbell, 2007



What are Adaptations?

Adaptations include adjustments, changes, or

modifications to the environment, activities, materials, or
interactions that support or enhance children’s

participation in everyday early literacy learning activities.



Environmental Adaptations

Changes or modifications to the physical environment or
the use of specialized equipment.

Examples

« Rearrange furniture for easy wheelchair access to the
book shelf

« Make a quiet place to support a child who is trying to
focus on his/her favorite book

* Provide a child a slant board when he/she is coloring












Adaptations to Activities

Changes or modifications to learning activity to enhance the
child’s participation.
Examples

 Let the child use his finger to paint instead of using a paint
brush that is hard for him to hold

« Let the child use finger puppets as part of telling a story

« Tape paper to the table to provide more stability while the
child is coloring

« Let a restless child pick a book she likes to read even if it is in
the middle of another story









Adaptations to Materials

Changes or modifications to the materials used in an activity to
enhance children’s participation.

Examples
Use foam to thicken pencils to make them easier to hold

Provide visual cues on a recipe so the child can follow the
steps even if she cannot “read”

Provide a switch interface so the child can turn a tape
recorder on and off to listen to songs or stories

Place knobs on alphabetical puzzle to help a child place the
pieces in or out





















Instructional Adaptations

Changes or modifications to the instructions or requirements of
the activity to support the child’s participation.

Examples

« Shorten the length of time a child participates in drawing so he
doesn’t lose interest

 Allow a child to stand instead of sit while listening to a story

* Allow a child to use a picture board to answer questions about
the story

* Provide extra time for a child with some mild fine motor
challenges to finish “writing” her name


















Providing Assistance

Adult provides the child direct assistance to accomplish the
activity.

Examples
* Adult guides the child’'s hand when drawing a picture

« Adult takes the child’s hand to point to the object the child is
trying to identify






Conclusion

Subsets of everyday family and community
activities provide contexts for literacy learning.

Interest-based participation in everyday literacy
activities can enhance child competence.

Instruments like the Everyday Literacy
Experiences Scale can focus activity
identification.

Everyday literacy learning should be fun and
enjoyable for both children and their parents.



